
Responsible for Transition Planning –
Oh My!

What Do I Do Now?

ConnCASE – October 4, 2024



Plans for the 
Session

▪ Introductions

▪ Review Best Practices for 
Transition Planning

▪ Ensure that all Transition 
Planning is Equity-Focused

▪ Network with Colleagues

▪ Google Folder Link

o https://serc.info/conncase2024

https://serc.info/conncase2024
https://serc.info/conncase2024


Norms
Specific actions the group agrees to uphold:

 Speak your truth: share from your own experiences. 

 Seek to understand: actively listen, before responding.

 Respect others’ experience: we may have different experiences or 
contexts to draw from. All are legitimate. 

 Disagree without discord: approach unexpected ideas with curiosity, 
not argument. 

 Challenge yourself: be open to new practices and strategies to 
incorporate within your work/district



Level of Knowledge
Let’s start by finding out everyone’s comfort-level around 
Secondary Transition Planning

▪ How many of you have taught transition-aged students? 

o Was any of that specifically involving transition planning for 
students with disabilities?

▪ How confident are you that your present transition 
programming will provide positive outcomes for all students?

This Photo by Unknown Author is licensed under CC BY-SA

https://chrisgagne.com/tag/software-development/
https://creativecommons.org/licenses/by-sa/3.0/


Transition 
Planning

The Basics



Secondary Transition Requirements

Secondary Transition -
Planning from School to 
Adult Life

Laws/Regulations

https://portal.ct.gov/SDE/Special-Education/Secondary-Transition
https://portal.ct.gov/SDE/Special-Education/Secondary-Transition
https://portal.ct.gov/SDE/Special-Education/Secondary-Transition
https://portal.ct.gov/SDE/Special-Education/Secondary-Transition/Laws-Regulations


Transition Services Begin…

Beginning not later than the first individualized education program (IEP) 
to be in effect when the student turns 14, or younger if determined 
appropriate by the planning and placement team (PPT), and updated 
annually, thereafter, the IEP must include—

1) Appropriate measurable postsecondary goals based upon age-
appropriate transition assessments related to training or education, 
employment, and, where appropriate, independent living skills; and

2) The transition services (including courses of study) needed to assist 
the student in reaching those goals.

[CGS § 10-76d(a)(9), as amended by PA No. 21-144*] 

[IDEA § 300.320(b) Definition of IEP]

https://www.cga.ct.gov/2021/act/pa/pdf/2021PA-00144-R00SB-00945-PA.pdf


PA 23-137 § 32
Extends IDEA Eligibility

Effective July 1, 2023, all students remain eligible for special 
education services under the Individuals with Disabilities Education 
Act (IDEA) through the end of the school year during which the 
student turns age 22, or until the student graduates from high school 
with a regular high school diploma, whichever occurs first. [Connecticut General 
Statute (CGS) § 10-76d (b)]

Pursuant to the CGS § 10-259, school year is defined as July 1 
through June 30.

For more information, please refer to the CSDE July 14, 2023, Memo 
& 

Updated Guidance Regarding Public Act 23-137 November 16, 2023, Memo

https://www.cga.ct.gov/current/pub/chap_172.htm#sec_10-259
https://portal.ct.gov/-/media/SDE/Special-Education/CSDE-Memo_PA-23-137.pdf
https://portal.ct.gov/-/media/SDE/Special-Education/CSDE-Memo---Updated-Guidance-re-PA-23-137-_11-15-2023.pdf


What are Transition Services? – Part 1
(a) …a coordinated set of activities for a child with a disability that– 

1) Is designed within a result-oriented process, that is focused on 
improving the academic and functional achievement of the child with a 
disability to facilitate the child’s movement from school to post-school 
activities, including:

• postsecondary education,

• vocational education,

• integrated employment (including supported employment),

• continuing and adult education,

• adult services,

• independent living, or 

• community participation.

Determine
where they are going 



What are Transition Services? – Part 2
(a) …a coordinated set of activities for a child with a disability that– 

2) Is based on the individual child’s needs, taking into account the child’s strengths, preferences, 
and interests and includes: 

o instruction;

o related services;

o community experiences;

o the development of employment and other post-school adult living objectives; and

o if appropriate, acquisition of daily living skills and provision of a 

functional vocational evaluation.

[IDEA § 300.43(a) Transition services]

Then determine what they Need to 
get there.



Transition Services Flow Chart 

CSDE/SERC Transition Workgroup (Revised 2020)



Transition 
Planning 

From 
Compliance to 

Quality



Culturally Responsive Teaching 
Practices

Approaches that reduce opportunity gaps related to student 
academic achievement and transition planning success (e.g., health, 
education, school, community living, self-determination)

Goal: To empower students intellectually, socially, emotionally, and 
politically, grounding cultural references within instruction, so that 
all students realize that their cultural heritages are also valuable 
assets when learning.

Scott & Thoma, Universal Design for Transition: The Educators’ Guide for Equity-
Focused Transition Planning Second Edition, 2024



Culturally Sustaining Practices-
Question

How do we answer this question?

How can we, as a society, support students with 
disabilities to prepare for and secure the life that 

they envision?

Your Thoughts?

Scott & Thoma, Universal Design for Transition: The Educators’ Guide for 
Equity-Focused Transition Planning Second Edition, 2024



Culturally Responsive Pedagogy 
Components

▪ Developing and sustaining a knowledge base and community 
regarding cultural diversity

▪ Designing relevant curricula by including ethnic and cultural 
diversity content

▪ Creating classroom climates that are conducive to learning for 
multiple marginalized students

▪ Developing effective cross-cultural communications

▪ Delivering instruction matching the learning styles of diverse 
students

Scott & Thoma, Universal Design for Transition: The Educators’ Guide for Equity-
Focused Transition Planning Second Edition, 2024



Transition Planning – Move to Quality
Identify preferences, interests, 

and needs

Use age-appropriate transition 
assessment

Develop a vision for the future

Develop transition IEP

Measurable postsecondary goals

Transition services and course of study

Goals, objectives/benchmarks

Interagency linkages

Implement IEP

Instruction

Community experiences

Related services

Functional evaluation

Goals and objectives

Courses of study

Interagency linkages

Evaluate results

Reconvene the IEP team

Expand upon the existing IEP

Reevaluate and revise annually

Morningstar & Clavenna-Deane, 
Your Complete Guide to Transition 

Planning and Services, Paul H. 
Brooks Publishing Co., 2018



Transition Present Levels of 
Performance

▪ Mirrors Academic/Cognitive and 
Functional PLOP sections 

▪ Informed by the student’s voice and 
results of age-appropriate 
transition assessments

▪ Identifies students’ unique 
transition-related strengths, needs, 
interests, and preferences 

▪ Provides baseline performance of 
the target skills addressed by 
transition goals and services 

How do you ensure that 
student voice and choice are 
included in Present Levels of 

Performance?



Age-Appropriate Transition Assessments

Formal

▪ Adaptive behavior/daily living 
skills assessments

▪ General and specific aptitude 
tests

▪ Interest inventories

▪ Personality tests

▪ Career/employability tests

Informal

▪ Transition planning inventories

▪ Interviews/questionnaires 

▪ Student and family

▪ Direct observation

▪ Curriculum-based assessments

▪ Environmental/ecological analysis

▪ Person-centered planning tools



Assessment Resources
Transition Assessment Resource Manual 

 2008 version currently being updated

 Highlights assessment options

Career One Stop

 Sponsored by U.S. Department of Labor

 Hundreds of videos, organized by career area

Person Centered Planning Tools 

 Charting the Life Course (CtLC, 2010)

 Making Action Plans (MAPS, 2010)

 Planning Alternative Tomorrows with Hope (PATH, 2010)

 Resilience, Empowerment and Natural supports for Education, and Work (RENEW, 1996) 

https://portal.ct.gov/-/media/SDE/Special-Education/transition_assessment_manual.pdf
https://www.careeronestop.org/Videos/CareerVideos/career-videos.aspx
https://www.lifecoursetools.com/lifecourse-library/foundational-tools/person-centered/
https://www.youtube.com/watch?v=HHdYXD7aSaI
https://www.youtube.com/watch?v=TKlBcsf6_uo
https://iod.unh.edu/projects/resilience-empowerment-and-natural-supports-education-and-work-renew/overview


Assessment Concern

“… overreliance on the more formal transition assessment 
instruments that often fail to capture the student’s 

strengths, needs, interests, and dreams for the future and 
fail to reflect the knowledge that others have about the 

student, particularly if those individuals are not invited to 
the transition planning meeting.”

Scott & Thoma, Universal Design for Transition: The Educators’ Guide for 
Equity-Focused Transition Planning Second Edition, 2024, page 24



Culturally Sustaining Universal Design 
for Transition

Interest 
Inventories 

and 
Exploration 

Tools

Student-
Selected 

Postsecondary 
Goals

Transition 
Skill 

Assessments

Annual Goals 
for Transition

Transition 
Services

Transition Model from Deardorff, M.E., 2020. Scott & Thoma, Universal Design for Transition: 
The Educators’ Guide for Equity-Focused Transition Planning Second Edition, 2024, page 26

 



CONNECTICUT STATE DEPARTMENT OF EDUCATION

Quote of the 
Day!

“A well planned and executed 
assessment that results in a well-
balanced understanding of a 
student’s performance is one of 
the most important contributions 
to generating critical objectives, 
effective instruction, and 
meaningful outcomes.”

(Giles & Clark, 2001)



Postsecondary Outcome Goal Statements
In Relation to Annual Transition Goals

Postsecondary Outcome Goal Statements

 Represent goals for the student 
AFTER leaving secondary school

 Indicate what a student will do rather 
than “plans” or “hopes to” do

 May become more specific over time

 Does not require progress 
monitoring

Annual Transition Goals

 Directly related to the concerns and needs 
in the present levels of performance for 
transition

 Written as measurable statements 
reasonably accomplished within a 12-
month period

 May be supported by other annual goals

 Requires progress monitoringAfter completing high school, the 
STUDENT will be employed full 

time in a field of interest
Given the administration of interest inventories, interviews, 
vocational assessments, and supported work experiences 
in the school, the STUDENT will define and articulate her 
career or vocational area of choice, evidenced by 100% 
completion of the career planner.



Annual Goals

● Informed by the student’s 
Present Levels of Performance

● Not a “one size fits all” approach

● Represent what the student will 
accomplish over the 12-month 
duration of the IEP

● Comprised of required core 
components

Conditions 
for 

Learning
Target Skill

Evaluation 
Criteria

Annual Goal



Developing Annual Goals

Developing annual goals that realistically and clearly link to the 

student's postsecondary goals requires more than checking a box to 

meet compliance regulations. The questions for IEP/PPT teams in 

developing transition plans are:

❑ What skills and knowledge do students need to meet their 
postsecondary goals?

❑ What skills and knowledge are required or identified by our state 
standards?

❑ What annual goals will help students progress toward achieving 
their postsecondary goals and secure needed skills?

Adapted from: Peterson, L. Y., Burden, J. P., Sedaghat, J. M., Gothberg, J. E., Kohler, P. D., & Coyle, J. L. 
(2013). Triangulated IEP Transition Goals: Developing Relevant and Genuine Annual Goals. TEACHING 

Exceptional Children, 45(6), 46–57. https://doi.org/10.1177/004005991304500606

https://doi.org/10.1177/004005991304500606


Short-term Objectives

 Break the goal down into meaningful and achievable 
components 

 Provide a blueprint for how the student will 
demonstrate progress towards mastery of the annual 
goal 

 Mirror the format of the annual goal, with two 
additional components:  

● Date by when the objective is expected to be 
achieved

➢ Scaffolding dates to clearly communicate 
expected growth over time is 
recommended

● Progress monitoring schedule

➢ Weekly, biweekly, monthly, yearly, or other.

Progress
Monitoring 
Schedule

Conditions 
for 

Learning

Target 
Skill

Evaluation 
Criteria

“by 
when” 
Date

Short-term Objectives



CT CORE Transition Skills
 Comprised of 16 essential skills 

for postsecondary success

 Represent “transition standards” 
for all students with a disability. 

 Informs the target skills and 
behaviors  addressed by annual 
transition goals 

 Will not be populated into CT-
SEDS for documentation on the 
IEP.



CORE Skill - B

B. Utilize effective self-determination skills including areas such as: 
choice-making, problem-solving, goal-setting, communication, and 

self-advocacy.

“Researchers have demonstrated that higher self-determination status 
when students exit high school leads to positive post-school outcomes.”

“Researchers consistently find that transition-age students and young 
adults with disabilities lack opportunities to build-determination while 
in school, particularly in ways that are aligned with their cultural values 
and identities.”

Transition Model from Deardorff, M.E., 2020. Scott & Thoma, Universal Design for Transition: 
The Educators’ Guide for Equity-Focused Transition Planning Second Edition, 2024



Student-Directed IEP Continuum
Student leads and directs all aspects of the process

Student presents and takes responsibility for most of the process

Student presents and takes responsibility for one piece of the process

Student presents and actively participates

Student presents with some participation
(presents information, gives input to goals, answers questions)

Student presents with minimal participation and/or preparation

Individualized education program takes place without student present

Paul Wehman, Essentials of Transition Planning Second Edition, Brooks Publishing, 2020.



Self-Determination Resources - 1

The results of Self-determination assessments should guide the 
transition goals written and the transition activities/programs 
instituted. 

▪ Zarrow Institute on Transition & Self-Determination – They offer 
the following free assessments and curriculum

o AIR Self-Determination Assessment

o ARC Self-Determination Scale

o Choice Maker Self-Determination Assessment & Curriculum

o Casey Life Skills

https://www.ou.edu/education/zarrow/resources/assessments


Self-Determination Resources – 2 

I’m Determined Website: Offers many tools & resources for 
Youth, Educators, and Families

▪ Student Rubric for IEP Participation

▪ Student Involvement in IEP – Video Modules

▪ Toolbox for Self-Determination

Stepping Forward: A Self-Advocacy Guide for Middle and High 
School Students

https://www.imdetermined.org/all-tools/
https://www.imdetermined.org/all-tools/
https://www.imdetermined.org/?s=Toolbox+for+Self-determination
https://portal.ct.gov/-/media/sde/special-education/secondary-transition/stepping-forward_a-self-advocacy-guide-for-middle-and-high-school-students(2016).pdf
https://portal.ct.gov/-/media/sde/special-education/secondary-transition/stepping-forward_a-self-advocacy-guide-for-middle-and-high-school-students(2016).pdf


Triangulated Annual Goals

Postsecondary 
Outcome Goals

CT Core Standards and/or CT 
CORE Transition Skills

Industry Standards

Triangulated 
Annual Goals

Peterson, L. Y., Burden, J. P., Sedaghat, J. M., Gothberg, J. E., Kohler, P. D., & Coyle, J. L. (2013). Triangulated IEP 
Transition Goals: Developing Relevant and Genuine Annual Goals. TEACHING Exceptional Children, 45(6), 46–

57. https://doi.org/10.1177/004005991304500606

https://doi.org/10.1177/004005991304500606


O*Net Website Link

O*Net Website Link

http://www.onetonline.org/


Conditions for Learning
What is ‘special’ about the specially designed instruction?

Education/Training

● Given completion of a 
college planner… 

● Given exploration of 
interests and preferences…

● Given a list of prerequisites 
for selected college, 
career/technical school, 
and/or future training 
experience…

● Given a graphic organizer 
and a choice of college 
admission essay prompts…

Employment
● Given a community-based job 

placement with a job coach…

● Given results of a career interest 
inventory and access to an 
employer search engine (i.e. 
Indeed, etc.)... 

● Given a virtual and/or in person 
job shadow experience…

● Given a list of potential interview 
questions and bank of key 
words/phrases… 

Independent Living

● Given information on 
disability rights… 

● Given a user’s manual for an 
item used to perform 
essential household tasks 
(i.e., toaster oven)...

● Given a website that lists 
local apartments…

● Given a mock budget, 
including income and 
expenditures and a 
calculator accessed via 
phone or tablet…



Evaluation Criteria/Method of Measurement
How will we know the student has achieved the goal/objective?

Education/Training

● as measured by increasing 
from Level __ to Level  __ on a 
Rubric for IEP Participation. 

● as  indicated by __% 
completion of the college visit 
log. 

● as measured by an increase 
from 0 to __  student 
developed goals/objectives 
and at least __ 
accommodations recorded on 
the student’s IEP.

Employment

● as measured by increasing 
use of a functional script  
from __ to __  observed 
opportunities.

●  as measured by an 
increase from __  to __on a 
rubric outlining details 
related to each job title

● as measured by  __% 
completion of the 
informational interview 
checklist

Independent Living

● as measured by 100% 
completion of an action 
plan detailing community 
participation. 

● as measured by increasing 
from __  to __ completion of 
a disability fact sheet. 

● increasing from a  __ to __ 
task completion rate of 
household tasks occurring 
over the course of one 
week. 



Be Careful: Overuse of 80%

▪ The student will cross the street with 80% accuracy.

▪ The student will fill out real job application, supplying all of 
the required information – 80%.

▪ Given visual prompts for a simple 3 step recipe, the student 
will follow the steps to complete the recipe, checking off the 
completed items as he finishes them with 80% accuracy.

▪ The student will demonstrate the ability to recognize what 
would be appropriate touching & talking with a stranger 80% 
of the time



Parent 
Involvement
“If we care about successful 

transitions to adulthood for our 
students, we must identify the 

best ways to support and 
engage our families.”

Morningstar & Clavenna-Deane, Your Complete 
Guide to Transition Planning and Services, Paul H. 

Brooks Publishing Co., 2018



How Do You Get Family Involvement?

▪ Encourage – Invite – Celebrate involvement

▪ Understand the family and its many characteristics

o Family Characteristics

o Cultural Characteristics

o Personal Characteristics

▪ Create Welcoming Places

“The strongest, most consistent predictors of parent involvement at 
home and school are the specific school programs and teachers’ 
practices that encourage and guide parent involvement”

Dr. Joyce Epstein, 2009



Parent Involvement Ideas



Checklist of Steps 
– Transition IEP 
Process



Parent Transition 
101 Session



Professional
Learning

Opportunities
“The role of the teacher 

overseeing transition services is 
much easier and more effective 

when there are targeted 
agencies working together to 

help the student move closer to 
their goals.”

Paul Wehman, Essentials of Transition Planning 
Second Edition, Brooks Publishing, 2020.



Transition Community of Practice

Date Time Location Topic

November 7, 2024 9:00 – 1:00 p.m.
Goodwin University 
Auditorium, 1 Riverside 
Dr., East Hartford

CT State Agency 
Updates and Secondary 
Transition Youth 
Advisory Board (YAB)

December 12, 2024 9:00 – 11:00 a.m. Virtual
Postsecondary 
Education/Training

March 13, 2025 9:00 – 11:00 a.m. Virtual Employment

May 29, 2025 9:00 – 11:00 a.m. Virtual
Independent Living 
Skills

https://ctserc.org/events?trumbaEmbed=view%3Devent%26eventid%3D177638630
https://ctserc.org/events?trumbaEmbed=view%3Devent%26eventid%3D177164839
https://ctserc.org/events?trumbaEmbed=view%3Devent%26eventid%3D177193345
https://ctserc.org/events?trumbaEmbed=view%3Devent%26eventid%3D177193416


Transition Calendar At-a-Glance
▪ The CSDE, in collaboration with SERC, presents a training series 

supporting the development of high-quality secondary transition 
services offered to students with disabilities.

▪All events listed are free of charge for participants.  Event 
summaries are below, and more complete descriptions are listed 
on each registration page.

▪Participants must register for their desired event first at 
https://ctserc.org/events, then follow the link, if applicable, to 
access the materials and resources for the session.  All 
materials are presented on the Canvas Learning Management 
System

https://ctserc.org/events


Other Documents in Google Folder

▪ 2024-2025 CSDE/SERC/RESC RTN Flyer

▪ 2024-2025 CSDE/SERC/RESC Charting the LifeCourse Flyer

▪ Secondary Transition Contacts



For More Information Contact

Missy Wrigley
Consultant
State Education Resource Center
wrigley@ctserc.org

Laura Luna
Associate Education Consultant
CONNECTICUT Education

Laura.luna@ct.gov  
860-713-6941

mailto:wrigley@ctserc.org
mailto:Laura.luna@ct.gov

	Slide 1: Responsible for Transition Planning – Oh My!
	Slide 2: Plans for the Session
	Slide 3: Norms
	Slide 4: Level of Knowledge
	Slide 5: Transition Planning
	Slide 6: Secondary Transition Requirements
	Slide 7: Transition Services Begin…
	Slide 8: PA 23-137 § 32 Extends IDEA Eligibility
	Slide 9: What are Transition Services? – Part 1
	Slide 10: What are Transition Services? – Part 2
	Slide 11: Transition Services Flow Chart 
	Slide 12: Transition Planning From Compliance to Quality
	Slide 13: Culturally Responsive Teaching Practices
	Slide 14: Culturally Sustaining Practices-Question
	Slide 15: Culturally Responsive Pedagogy Components
	Slide 16: Transition Planning – Move to Quality
	Slide 17: Transition Present Levels of Performance
	Slide 18: Age-Appropriate Transition Assessments
	Slide 19: Assessment Resources
	Slide 20: Assessment Concern
	Slide 21: Culturally Sustaining Universal Design for Transition
	Slide 22: Quote of the Day!
	Slide 23: Postsecondary Outcome Goal Statements In Relation to Annual Transition Goals
	Slide 24: Annual Goals
	Slide 25: Developing Annual Goals
	Slide 26: Short-term Objectives
	Slide 27: CT CORE Transition Skills
	Slide 28: CORE Skill - B
	Slide 29: Student-Directed IEP Continuum
	Slide 30: Self-Determination Resources - 1
	Slide 31: Self-Determination Resources – 2 
	Slide 32: Triangulated Annual Goals
	Slide 33: O*Net Website Link
	Slide 34: Conditions for Learning What is ‘special’ about the specially designed instruction?
	Slide 35: Evaluation Criteria/Method of Measurement How will we know the student has achieved the goal/objective?
	Slide 36: Be Careful: Overuse of 80%
	Slide 37: Parent Involvement
	Slide 38: How Do You Get Family Involvement?
	Slide 39: Parent Involvement Ideas
	Slide 40: Checklist of Steps – Transition IEP Process
	Slide 41: Parent Transition 101 Session
	Slide 42: Professional Learning Opportunities
	Slide 43: Transition Community of Practice
	Slide 44: Transition Calendar At-a-Glance
	Slide 45: Other Documents in Google Folder
	Slide 46: For More Information Contact

